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assumptions	 Journalism	
education		
Diversity	
The	standard	
model	
A	single	unitary	
model	of	journalism	
as	professional	
practice		
underpinned	by	a	
stable	democratic	
free	market	system	
To	prepare	
practitioners	to	
operate	as	
objective	
observers	whose	
primary	mission	is	
to	support	and	
hold	to	account	
democratic	
institutions	
Is	explained	
through	national	
or	regional	
journalistic	
cultures	but	also	
as	a	historic	
development	
towards	the	
standard	model	
Refining	and	
justifying	existing	
approaches	and	
structures	
Derivatives	
or	variants	of	
the	standard	
model		
J.Ed+	
A	pluralistic	
approach	which	
recognises	that	
Journalism	is	under	
threat	and	needs	to	
develop	especially	in	
response	to	change	
in	technology	and	
the	marketplace	
To	prepare	
practitioners	to	
operate	in	
changing	
circumstances	
and	to	adapt	
themselves	to	
market	demands	
Is	explained	
through	changes	
in	technologies	
(the	web)	or	
institutions	
financial	models	
(advertising	
revenue)	
Adding	to	or	
Improving	existing	
structures	and	
processes	for	
delivery	
Radical	
models	-	
challenges	to	
the	standard	
A	more	explicit	
rejection	of	the	
standard	model	of	
Journalism	Education	
To	enable	
journalists	to	
understand	their			
relationship	to	
Diversity	is	
endemic.		
changes	in	
technology	and	
Developing	new	
processes	and	
understanding	of	
learning	
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model	 though	the	
recognition	that	
Journalism	Education	
operates	in	many	
different	ways	
depending	upon	
context	and	can	
serve	many	different	
communities	and	
their	needs.		
the	communities	
they	serve	
employment	
practices	
operate	
differently	in	
different	
contexts.	
	
In	terms	of	orientations	towards	the	profession,	the	standard	model	is	clearly	“industry-led”,	
focusing	on	skills	or	competences	which	are	derived	from	existing	(recognised)	practices.	This	
discourse	operates	as	a	defence	for	Journalism	Education	against	changes	in	the	structure	of	
employment	(including	technology).	It	relies	heavily	on	notions	of	the	universal	or	global	profession,	
in	pursuit	(or	defence)	of	democracy.	Carey’s	location	of	journalism	education	within	the	humanities		
“	which	nurtures	an	understanding	of	democratic	life	and	institutions”		(Carey	2000	p11)	is	typical	of	
this	orientation,	It	is	open	to,	and	may,	indeed,	require	data	from	current	professionals	about	their	
core	practices	in	order	to	justify	itself	(Tannner	et	al	2013,	Opgenhaffen,	et	al	2013).	Journalistic	
tools	of	the	trade	in	Flanders:	Is	there	a	fit	between	journalism	education	and	professional	practice?.	
Journalism	Practice,	7(2),	pp.127-144)	but,	according	to	Frith	and	Meech,	without	the	criticality	
required	“their	(students)	accounts	of	the	value	and	meaning	of	journalism	replicated	those	of	
journalism	tradition”	(Frith	and	Meech	2007	p	21)		In	addition,	it	retains	a	clear,	but	often	implicit,	
social	purpose	of	enabling	political	accountability	which	is	set	in	a	western	context	of	representative	
institutions,	press	freedom	and	the	free	market.	Research	in	this	area	seeks	to	strengthen	the	
linkage	between	education	and	current	professional	practice	(Drok	2013)	,	as	well	as	exporting	both	
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of	these	to	“less	developed	countries”	often	through	the	intervention	of	charitable	foundations	
(Becker	and	Lowrey,	2000,	Henry-Sanchez	and	Koob	2013	Hume	2004)		The	tone	of	the	discourse	is	
fundamentally	conservative	as	reflected	in	Bronstein	and	Kirkpatrick	“Our	job	as	educators	is	to	
construct	a	profile	of	the	successful	contemporary	practitioner	and	develop	educational	programs	
that	reflect	the	current	and	future	demands	on	such	individuals”	(Bronstein	and	Kirkpatrick	2014	p	
80).		It	seeks	to	defend	existing	approaches	to	Journalism	Education	through	professionalization,	and	
by	embracing	and	upholding	the	traditions	of	democratic	journalism	operating	in	a	free	market	
economy.	These	tried	and	trusted	practices	are	also	employed	as	part	of	a	foreign	policy	agenda,	and	
are	thus	exportable,	through	various	forms	of	development	aid.	It	is	essentially	a	discourse	within	
both	historic	and	professional	journalism	from	which	it	draws	support	and	its	key	texts	
	
The	reform	approach	or	J.Ed+	retains	many	of	the	essential	features	of	the	standard	model,	in	terms	
of	assumptions	about	overall	purpose,	but	recognises	the	need	to	adapt	to	current	and	potential	
future	changes.	This	model	could	be	term	“industry-informed”,	as	seeks	to	extend	the	curriculum	by	
anticipating	the	sorts	of	changes	which	might	occur	within	the	industry,	particularly	those	around	
the	uses	of	technology	and	employment	practices.	O’Donnel’s	problem	solving	approach	links	
pedagogic	innovation	with	practices	to	“to	prepare	students	to	confidently	negotiate	the	complex	
and	competing	ethical,	legal,	professional	and	commercial	challenges	they	will	encounter	in	the	
workplace,	rather	than	simply	acquiring	knowledge	and	understanding	about	journalism	ethics,	
media	law	or	theoretical	accounts	of	news	processes	and	effects”.	(O’Donnel	2001	p	63).	It	is	future	
orientated,	as	it	seeks	to	prepare	learners	,in	advance,	for	the	challenges	that	they	may	face	as	
practitioners.	As	reflected	by	Vos	and	Singer	(2016)	on	entrepreneurship,	it	embodies	a	level	of	
uncertainty	and	ambiguity	which	is	not	visible	in	the	standard	model.	This	approach	remains	open	to	
the	views	of	professional	practitioners	but	seeks	to	focus	on	issues	which	may	create	tensions	for	
them.	It	also	recognises	these	tensions	within	Journalism	education	itself	and	seeks	to	develop	new	
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learning	models	which	are	sustainable	in	a	changing	context.	In	more	practical	terms,	it	seeks	to	add	
elements	or	activities	to	the	standard	model	rather	than	remove	or	modify,	hence	the	use	of	the	
term	J.Ed+.	The	tone	of	the	reform	agenda	is	often	evangelical,	in	as	much	as	it	is	preached	by,	and	
to,	journalism	educators.	In	responding	to	changes	authors	such	as	Gilmoor	(2016),	suggest	that	J	Ed	
will	be	saved	by	these	various	reforms	and	J	Ed+	will,	in	turn,	save	the	profession.	According	to	
Macdonald	“they	propose	a	model	of	journalism	education	that	bypasses	an	analysis	of	the	powerful	
media	industries,	downplaying	the	significance	of	journalists’	working	conditions	and	encouraging	
students	to	think	idealistically	about	journalism.	Their	model	also	harks	back	to	traditional	
journalistic	ideals	and	notions	of	objectivity	that	some	critics	argue	contribute	to	public	apathy	and	
damage	prospects	for	participatory	democracy”(Macdonald	2o06	p	746)	In	this	discourse	
educational	practices	are	modified	but	traditional	values,	and,	to	some	extent,	relationships	are	
preserved.	It	draws	heavily	on	the	discourse	of	entrepreneurship	and	seeks	to	align	this	with	that	of	
journalism	as	an	agenda	for	change.		
	
The	third	model	is	also	concerned	with	improving	the	quality	of	journalism	education,	but	rather	
than	add	to	the	existing	provision,	it	seeks	to	develop	new	approaches	and,	in	doing	so,	It	overtly	
questions,	and	sometimes	rejects,	the	standard	model.	According	to	Pinsloo	“It	is	informed	by	
Cultural	Studies	theories	and	critical	pedagogy	and	seeks	to	foster	an	alternative	programme	to	
those	that	privilege	skills	in	relation	to	a	commercialized	industry	(Pinsloo	2020	p	194).	Rather	than	
be	constrained	by	current	practice	and	the	current	practitioners,	as	a	source	of	expertise,	it	looks	to	
provide	learners	with	the	ability	to	operate	outside	conventional	structures	and	relationships.		It	
does	this	in	several	ways;	by	looking	at	learning	in	more	detail;	by	adopting	experimental	
approaches	to	learning	activities	and	by	listening	to	the	voices	of	learners	as	well	as	practitioners.	In	
many	cases,	it	engages	with	discourses	outside	journalism,	both	political	and	educational	and	seeks	
to	bring	in	concepts	and	analytic	methods	from	these	domains.	This	model	is	more	ambitious,	
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seeking	to	change	the	nature	of	journalism	itself	through	education.	In	some	ways,	it	points	to	a	
repositioning,	and	an	implicit	deprivileging,	of	the	role	of	the	journalist	in	society	by	moving	the	
emphasis	from	the	rather	nebulous	“in	service	to	the	public”	to	a	more	concrete	relationship	based	
on	meeting	the	needs	of	specific	communities.			
The	focus	of	the	standard	model	has,	historically,	been	that	of	content	(what	is	taught)	with	some	
considerations	of	where	it	is	taught	and	who	teaches	it.	The	reform	approach	is	also	partially	
curricular	but	with	some	consideration	of	how	teaching	takes	place.	The	teaching	hospital	metaphor	
both	modifies	and	seeks	to	enhance	the	role	of	the	educator	without	significantly	changing	the	
purpose	of	education	or	the	position	of	the	learners,	as	recipients	of	practice-based	knowledge.		
More	radical	approaches	do	not	abandon	the	idea	of	public	service	but	question	the	concept	of	a	
single	public	with	a	single	interest.	In	research	terms,	(Westlund	and	Lewis	2017)		they	tend	to	focus	
on	learning	as	well	as	teaching,	students	as	well	as	educators,	and	the	community,	rather	than	the	
newsroom	or	the	media	organisation,	as	the	source	of	legitimacy	for	their	efforts.	It	is	this	focus	on	
learning,	as	much	as	the	questioning	of	assumptions,	which	represents	a	challenge	to	both	the	
standard	and	the	reform	model.			As	a	critical	discourse,	it	explicitly	challenges	the	values	and	
assumptions	of	the	traditional	model.	The	tone	is	evaluative	and	inquiring,	particularly	around	the	
public	service	orientation.	It	draws	on	both	critical	media	(Clark,	2013)	and	emancipatory	
educational	literatures,	pointing	to	the	emergence	of	new	orientations	towards	the	community.	In	
part,	it	is	a	discourse	of	liberation,	seeking	a	new	approach	by	replacing	the	professional	norms	
associated	with	service	to	a	distant	public	(in	the	form	of	objectivity)	as	well	as	the	legacy	of	the	
newsroom,	in	favour	of	developing	new	relationships	with	the	community	(Banda	2007,	Mensing	
2010)	
	
	
Missing	or	incomplete	discourses	
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Part	of	the	process,	and	according	to	Andrews	(2005),	much	of	the	value,	of	systematic	reviews	is	
derived	from	the	identification	of	gaps	in	current	research.	Perhaps,	not	surprisingly,	Journalism	
Education	draws	heavily	on	Journalism	itself	for	both	inspiration	and	theoretical	frameworks.	
Following	Deuze’s	(2000)	exhortation,	many	writers	have	adapted	methods	and	models	drawn	from	
mainstream	journalism	to	the	issue	of	education.	Whilst	this	is	to	be	applauded,	in	terms	of	
increased	rigour,	it	is	also	noticeable	that	very	few	authors	draw	on	any	recognised	educational	
resources	or	research.	Despite	extensive	references	to	professionalisation	in	the	literature,	the	
works	reviewed	here	contain	very	few	references	to	professional	or	experiential	learning.	Similarly,	
references	to	curriculum	development	and	teaching	and	learning	in	higher	education	are	also	largely	
absent.	This	deficit	becomes	evident	when	exploring	the	topic	of	entrepreneurship	(which	has	its	
own	extensive	educational	research	base	in	HE)	and	the	analogy	to	medical	education	(the	metaphor	
of	the	teaching	hospital	is	seldom	developed	through	an	analysis	of	clinical	education).		
One	important	area	of	practice	which	appears	to	be	absent	is	that	of	assessment	or	evaluation.	
Whilst	considerable	attention	has	been	focused	on	the	inputs	being	delivered	by	educators,	there	
has	been	very	little	examination	of	the	work	produced	by	students	in	order	to	demonstrate	
competence	or	the	processes	by	which	such	work	is	judged.	This	“black-boxing”	of	the	assessment	
process	is	problematic	on	a	number	of	levels.	Leaving	aside	issues	of	technical	validity,	assessment	
underpins	the	connection	between	education	and	the	labour	market.	This	relationship	is	often	
referred	to	but	rarely	analysed.	Whilst	several	landscape	studies	note	the	requirement	for	a	degree	
qualification,	few	explore	the	actual	process	of	graduate	recruitment	or	the	competencies	required	
by	employers.	Wenger’s	2010,	study	of	job	advertisements	provides	some	of	the	answer,	inasmuch	
as	it	focuses	on	the	published	requirements	of	advertised	roles,	but	how	these	are	assessed,	both	at	
university	and	at	work,	may	provide	a	further	insight	into	the	status	of	educational	programmes	with	
employers	(Wenger	et	al	2010)	
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Journalism	education	is	mostly	positioned	as	initial	training.	As	a	result,	little	mention	is	made	of	
subsequent	learning	and	even	those	committed	to	the	model	of	professionalism	make	scant	
reference	to	any	continued	development.	This	is	particularly	challenging	given	the	significance	of	
work	experience.	Learning	on	the	job	via	internships	is	often	prescribed	as	part	of	the	process	(Foote	
2008,	Bjørnsen	2009,	Mensing,	and	Ryle,	2013),	but	with	little	indication	of	how	this	to	be	achieved	
or	assessed.	Fulton	et	al	(2017)	provide	a	helpful	description	of	a	structured	delivery	process	in	
Australia	but	their	narrative	fails	to	provide	any	evidence	of,	or	criteria	for,	evaluation.	Thornton’s	
study	(Thornton	2012)	based	on	interviews	with	students	who	have	undertaken	internships	provides	
evidence	of	a	more	complex	relationship	with	professionals	which	suggests	that	these	activities	may	
provide	learning	both	by,	and	from,	internees.	Equally	significant,	is	the	absence	of	any	analysis	of	
learning	at	work	amongst	journalists,	the	focus	on	initial	training	(supplemented	by	the	occasional	
short	top-up	course)	seems	to	ignore	the	often-stated	preference	for	learning	through	experience.			
An	analysis	of	the	newsroom	as	a	learning	environment	is	one	that	could	provide	helpful	insights	
into	both	education	and	professional	practice.		
	
Although	extensive	consideration	has	been	given	to	the	motivation	of	students,	and	in	particular	
their	attitudes	towards	journalism	practice,	the	dominant	assumption	is	that	students	are	treated	as	
empty	vessels	into	which	journalism	competences	are	poured	(Skjerdal	and	Ngugi,	2007)	or	as	
“blank	slates	to	be	drawn	upon”	(Horcheimer	2001).		From	this	perspective,	studies	of	the	
curriculum	as	designed	(or	envisaged)	take	precedence	over	the	any	consideration	of	the	curriculum	
as	experienced	by	students.	Put	more	simply,	the	content	of	the	programme	(and	the	process	of	
curriculum	design)	receives	considerably	more	attention	than	the	teaching	taking	place,	or	the	actual	
learning	being	achieved.	
	
The	lack	of	consideration	of	higher	education	as	a	context	is	also	problematic.	Altbach	et	al	in	their	
UNESCO	review	(Altbach	et	al	2009)	highlight	the	impact	of	competition	and	internationalisation	on	
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institutional	strategies	noting	the	growth	of	inequality	“among	national	higher	education	systems	as	
well	as	within	countries	has	increased”.	Little	of	this	debate	is	visible	in	the	journalism	education	
literature.	Finance	is	rarely	mentioned	and	the	question	of	how	journalism	education	is	funded	(or	
how	this	may	affect	relationships	with	students	or	employers)	is	seldom	addressed.	Although	
references	are	made	to	the	role	of	the	state	(Johansen	et	al.’s	exploration	of	Canadian	education	
being	a	good	example)	or	the	influence	of	charitable	bodies,	as	agents	of	change	in	the	developing	
world	(Gross	and	Kenny	2008,	Freedman	2007),	the	supply	side	of	journalism	education	economics	
receives	little	attention.	Horcheimer	(2001)	is	one	of	the	few	to	acknowledge	the	influence	of	
movements	in	funding	from	the	state	to	the	individual,	regarding	this	as	a	key	factor	in	the	growth	of	
instrumental	learning.	Whist	Desai	(2017)	notes	the	impact	on	fees	on	diversity	and	Frost	(2016)	
their	effects	on	the	sustainability	of	postgraduate	education	in	the	UK,	this	recognition	seems	
missing	from	many	other	accounts.		
Conclusions	
The	struggle	against	the	global	model	can	be	seen	to	represent	a	fundamental	challenge	to	the	
dominance	of	the	standard	model	of	Journalism	education.	By	recognising	a	different	role	to	the	
external	(objective)	observer	and	foregrounding	the	relationship	to	the	community,	scholars	call	for	
a	curriculum	which	is	grounded	in	a	separate	social	reality	one	of	diversity,	complexity	and	non-
hierarchical	forms	of	social	accountability.	Replacing	the	rather	amorphous	“service	to	the	public”	
with	the	more	concrete	engagement	with	the	community	does	not,	however,	solve	the	problem	of	
relationships	or	identity.	Exchanging	one	set	of	referents	for	another	without	critically	exploring	the	
consequences	could	be	calamitous.	Not	least,	because	the	potential	abandonment	of	objectivity	
seriously	challenges	the	dominant	construction	of	being	a	journalist.	De-privileging	the	journalist,	
through	education,	is	at	odds	with	both	the	industry	standard	model	and	the	market-driven	
reformist	approach,	both	of	which	rely	on	professionalism	as	a	bulwark	against	the	influence	of	
others.		Embracing	the	community,	its	values	and	its	interests,	poses	important	issues	about	whose	
truth	may	be	told.	Whilst	the	are	significant	differences	in	outcomes	between	the	potentially	
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liberating	stance	of	Ubuntu	in	Southern	Africa	(Botha	and	De	Beer,	2007),	and	the	more	conservative	
tones	of	Ujamaa	in	Tanzania	(Mfumbusa	2010),	their	ability	to	define	the	legitimacy	of	knowledge	
are	similar.	The	question	must	be	asked	as	to	how	journalism,	as	we	understand	it,	might	be	
conducted	under	such	regimes	and,	as	a	consequence,	how	journalism	education	could	be	
developed	to	support	those	operating	as	practitioners	in	these	contexts.	Equally,	a	recognition	of	the	
constraints	imposed	by	the	legitimacy	of	the	market,	may	help	us	revise	our	understanding	of	
Journalism	education	in	the	Global	North.	
Notes		
1. This	idea,	that	interns	could	influence	professional	practice	based	on	their	academic	training,		
is	worthy	of	further	exploration,	as	it	challenges	the	essentially	transmissive	approaches	
typical	of	universities	(as	well	as	the	immersive	models	normally	associated	with	learning	at	
work).	
2. The	medical	analogy	is	difficult	to	sustain	and	direct	comparisons	with	other	professional	
educational	regimes	are	quite	rare.	Tumber	and	Prentoulis	(2005)	suggest	one	reason	may	
be	that	journalism	lacks	the	solid	knowledge	foundations	of	medical	science	and	legal	theory	
which	underpin	other	forms	of	professional	education.	This	is	echoed	by	Anderson	(2014)	
who	suggests	that	whilst	“the	legal	occupation	can	be	thought	of	as	a	solid	core	of	
professionalism	surrounded	by	a	thin	border	zone,	journalism	might	be	viewed	as	almost	
entirely	border	zone”	(Anderson	2014	p64).	
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